Our school Ioro\fédes a broad and balanced education that is relevant, engaging
and challengmg whilst meeting the needs of our puloils. It aims to furnish them
with the skills, knowledge and understandmg they will need in preparation for
their future lives, to be resloectful, caring, creative and ambitious citizens in
our local and 9lobal community.

WRITING AT SANDFORD

Wr(tmg has an important place in education and in society. It is an essential skill and
the ablllty to write with confidence and accuracy is a tool which will support a child
through life. It is our intent that our children understand the social functions of writing
in order to use different genres of writing alolorapriately by cansido,rmg its purpose and
matching it to its audience. erough our teachlng of writing, we intend to impart pu,oils
with the knawledge, understanding and skills they need in order to reach their Iootential
as individuals.
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WHAT DOES WRITING LOOK LIKE AT SANDFORD?
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HOW DO WE TEACH WRITING?

At Sandford, we believe writing is both an essential skill for success in the wider world
and an art form. Therefore, we make our teaching of writing as resourceful as passtble,
as well as rigorously teaching the rules of spellmg, punctuation and grammar. The
creativity within our [eammg means that our children are exposed to Engllsh as a subject
that spans every other topic, rather than as an isolated lesson on the timetable, with
skills bemg shown in a contextualised environment where Ioosslblo,, Iorovidmg further
meaning and purpose. For Qxamlole, the children may write: letters home in the role of
a soldier in Roman Britain; ,oastcards home describmg the climate of a country they are
‘vtsttlng' in 9wgraphy; accurate and well-labelled posters in science and reasoning in
maths. We also try to create as many real-life situations for the children to practise
writing skills. For instance, applicaticm letters for school council roles and thank you
cards to visitors.

@ TalkforWriting

We use the Tal/eLrWriting process to deliver our Engltsh lessons. This is an engaging
teachmg framework develaped by Pie Corbett, suploarted b&/ Julia Strong, which is based
on the prlnclloles of how children learn. The Tal/eLrertmg aloproach enables children to
read and write Lndependentlg for a variety of audiences and purposes within different
subjects. A /eey feature is that children internalise the language structures needed to
write through ‘tal/emg the text, as well as close readmg. The approach moves from
de,oendence towards Lnde,oendence, with the teacher using shared and guided teaching
to demlo’o the ability in children to write creatively and powerfully. The /eey Iohases of
the TalkLrerting process, as outlined below, enable children to imitate orally the
languago, they need for a Ioarticular topic, before reading and analysmg it, and then
ertmg their own version.

1. BASELINE ASSESSMENT — THE 'COLD’ TASK

Teaching is focused by initial assessment. Generally, teachers use what is known as a
cold task or a have a go' task. An interesting and rich starting point prow‘des the stimulus
and content but there is no initial teaching. The aim of this is to see what the children
can do L'ndependently at the start of a unit, drawmg on their prior learning. Assessment
of their writing ho,llos the teacher work out what to teach the whole class, different
groups and adalot the model text and plan.

2. IMITATION

The teachmg beglns with some sort of creative hook” which engages the Ioup(ls, often
with a sense of enjoyment, audience and purpose. A model text is Io(tched well above
the Ioupils’ level and has built into it the underlymg, transferable structures and language
patterns that students will need when they are writing. This is learned using a text
ma,o’ and actions to strengthen memory and hello students internalise the text. Activities
such as drama are used to deo,pen understandmg of the text. Once this has haloloened,
the text will be analysed for vocabulary, structure, writing techniques and sloeciftc
9rammatical patterns, with Ioertods of short-burst writing to practise these.



3. INNOVATION

Once students are familiar with the model text, then the teacher leads them into creating
their own versions. A new subject is Ioresented and the teacher leads students through
plannlng, either with changlng the basic map or creating a slmlole plan that follows the
pattern. Shared and gutded writing is then used to stage writing over a number of days
so that students are writing texts bit by bit, concentrating on bringtng all the elements
tagether, writing effectively and accurately.

L. INDEPENDENT APPLICATION AND INVENTION — THE ‘HOT TASK

In the third Iohase, children will a,o,oly L'ndeloendently what has been taught and
practised. Before this haploens, the teacher may decide to give further input and
rehearsal. Students are gulded through plannlng, draft[ng and revising their work
L‘ndeloendently. The final piece is used as the hot task, which clearly shows progress
across the unit. The independence of writing (s gradually increased as the unit
progresses and as children move further up the school. When children are first taught
a text type, they will co-construct the toolkit to help them understand the L‘ngredtents to
consider. As they progress up the school, these toolkits should travel with them so that,
year-on-year, theH are refined as the Iou,olls develop their skills. Over time, they should
internalise these toolkits so theH select appropriate features autamattcally and no longer
need a visual support to scaffold their writing.

Each term sees a different fiction or non-fiction focus, which is followed across the
whole school. This ,orow‘des the opportunity to build on knowledge and grammarfeatures
from previous years, as well as ensuring continuity with our Writlng exloectations and
moderation. There is an important em,ohasls on modelling writing and teachers will
freguently demonstrate their own writing skills with the class.

Handwrltlng is taught regularly at Sandford and reviewed constantly. ngh expectations
of presentation of work and letter formation start in Ashton, where letters are inltially
taught in isolation and shown in a Iortnted format. As children develop their ,ohonetic
awareness, a cursive style of handwriting is encouraged and modelled by teachers. As
a school, we follow the Penpals handwrltlng scheme, with dedicated lessons to teach
letter formation and joins in each class. In Dabinett, children can be awarded a Pen
Licence if their presentation s cansistently neat.

WRITING IN THE EARLY YEARS AND KEY STAGE 1

Children are taught the /eey prtnciloles of writing through Tal/e#WrLtlng, in order to lay a
solid foundation for develo'lotng their skills later on. Children are taught to aploly their
/eno*wledge of Iohantcs to hello them sloell accurately, and to structure their work, whether
it be fiction or non-fiction writing. We believe that effective storytellers become effective
story writers.



In addition, specific skills appropriate to their year group will be taught Qxlolicttly. (For
exam,o[e in Year 1, children will also learn about what a letter, word and sentence are,
calolta[ letters, question marks, past tense and adjectlves.) By the end of KQ,H Stage 1,
children will have been taught the fundamentals of punctuation and grammar, to build
up a technical /enow[edge bank in preparation for Key Stage 2.

WRITING IN KEY STAGE 2

Each class continues tofollow the exloectations within the National Curriculum and builds
upon the foundations of Key Stage . Speciflc skills are taught expltcitly appropriate to
the class and year group — this has been structured carefully with our slollt—age classes
in mind.

Children will continue to be exloosed to the same high-gual[ty texts and are Qxloected to
work through the Tal/ehWrLtmg chle with greater skill andﬂuency, allowmg them greater
opportunities to innovate and invent on the chosen text type. As they progress thraugh
the classes, children will have a larger toolkit’ bank to draw upon and their writing
across the curriculum will demonstrate this writing /enowledge.

Dabinett will alsoc have specific Grammar lessons to ensure all as,oects of the National
Curriculum expectat[ons have been covered, in pre,oaraticm for the end of KQ,H Stage

SATs.

HOW WE ASSESS WRITING

Verbal feedback and live in class mar/emg are used as a keg aspect of our formative
assessment of children’s writing, ensuring the best Ioasslble progress. Alongs[de this, self
and peer assessments are used to allow for greater resloonsibllity and the opportunity to
reflect and engage with the success criteria ‘tool/eit'for the sloeclftc text type. The Hot
Task at the end of a Tal/e#WrLting unit is used as a means to show progression durmg
that speclﬁc element. This is used in conjunction with our data trac/elng system, /nsight,
where there are objectlves for each area of Engllsh to assess the children against. We

9rade them using the levels of Wor/eing Towards, Exp@cted and Greater De,oth.

Children in Year 6 are also part of a writing moderation, where class teachers assess
their writing at the end of the KQH Stago, as part of SATs. These benchmarks are set out
in the National Curriculum and are part of a natc’cmally recagnised process, which is also
used to aid transition to Key Stage 3.

HOW WE HELP CHILDREN WHO FIND WRITING
DIFFICULT

771r0ughout a Writing unit, children will have a range of support of da’fferlng levels.
This could be word mats and additional resource prompts  to additional time or
differentiated outcomes. All children will be able to complete some form of the task set



as the Tal/eLrWritL‘ng approach Iorow’des many opportunities for imitation before
mdeloendent innovation. The Cold Task’ also allow teachers the opportunity to find the
gaps within children’s writing skills and lessons are Io[anno,d in response to this, with
focused interventions ta/emg ,olaco, when requlred.

HOW PARENTS AND CARERS CAN HELP THEIR
CHILDREN WITH WRITING

Exloeriences outside of school can have a huge impact on a child’s ab[llty to retain the
/enowledge they learn in school and to encourage a natural interest towards writing.
Wor/emg alongslde, shawmg enthusiasm and belng active in [eammg are all ways to
support a child’s writing. The more others see them as a writer, the more they will
believe it too. Reading and exlolortng areas of interest will provide more opportunities
for children to stimulate their imagination and improve their vacabulary. Any form of
writing, whether shopping lists, instructions, hollday diaries or mark mar/eing in sand/
mud, will benefit a child’s writing abillty.

HOW WE CELEBRATE WRITING

Children’s writing is ac/enawledged and ,oraised in many different ways, L‘ncluding Work
Marks and recognition from their teacher and other members of staff. At the end of a
Tal/eLrWrLtmg unit, work is celebrated with some form of Ioubllshed work — for examlole,
as a class book or a dlslolay piece of work or Ioerformance in assembly.

Where pcrsslble, authors are invited in to demonstrate to children the Writing process and
lead Wor/esholos to hello creatlw‘ty and enable children to see themselves as writers.
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